
From  NewYork to  Los  Angeles, educational 

professionals and policymakers identify urban education as

a national priority. Penn GSE’s own dean Susan Fuhrman

put it most succinctly when she said, “If you are not

focusing on urban education, you are not focusing on

the important educational issues of our time.” 

For a school located in one of the nation’s oldest and

largest cities, that axiom holds especially true—as this

issue of @Penn GSE amply demonstrates. With a particular

focus on the experiences of African-American youth,

Howard Stevenson writes in Style Matters: What to Do

about the “Black Thang” in Education about the influence

that cultural style exercises in the classroom—and the

very real human costs of denying that power.

The five-year, $5.8-million project called EPIC

(Evidence-Based Program for the Integration of Curricula)

comes under consideration in Heads Up: Researchers to

Build Integrated Head Start Curriculum. Spearheaded by

John Fantuzzo, the federally funded initiative will create

a first-ever Head Start curriculum that comprehensively

considers literacy and numeracy learning as well as social

and emotional development. 

Ruth Curran Neild’s report on the state of Philadelphia’s

public schools, detailed in Philadelphia Faces the Challenge:

A Qualified Teacher in Every Classroom, catalogues a

daunting array of challenges for the district—and serves

as a paradigm for active collaboration between practi-

tioners and researchers.

Finally, Helping Urban Children Learn the Mysteries 

of Math describes another new initiative—MetroMath:

The Center for Mathematics in America’s Cities.

Created by three universities and four school districts,

the MetroMath partnership is designed to revitalize

mathematics education in urban schools. 
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“No child left behind” is such an important mandate

that it raises the passions of even the most sober aca-

demics. Like many slogans, it touches the heart of parents

and teachers and counselors across the political spectrum.

It also clearly raises concerns that accountability without

resources cannot secure such a promise. But even if

resources were adequate, another concern emerges: Will

a focus on test-taking accountability without considera-

tion of a child’s community context and culture lead to

“educational orphaning”? Will the exigencies of educa-

tional politics leave children of color stranded outside of

the mainstream knowledge of classrooms and schools? 1

What does society make of those 

little and loud Black, Brown, and

White girls and boys who intrude

upon the boundaries of civic and

social etiquette? Will their ways of

intruding and their ways of making

sense of the world be accounted for

in formal learning? Will the ways

they influence, and are influenced by,

their context and culture be left

behind in our quest to ensure they

can “perform” in reading, writing,

and arithmetic? 

“Ways of being” is a hard concept to wrap one’s head

around: it is the noise humming in the background of

teacher-student, parent-teacher, school-neighborhood

relations. Not so obvious as to be commented on, it is 

a significant phenomenon nonetheless and may explain

why so many subtle interpersonal conflicts go awry. 

As a concept, “ways of being” signifies the styles of 

communication that a particular group uses to influence

the world. A group is a group because it has a common

history, a common language, and common experiences

that are collectively transmitted in varying ways across

time and contexts. “Ways of being” is a fluid rather than

a static concept that could describe the styles of a gang

or of African Americans as a group or of Ivy League 

university professors.

My premise here is that while culture may be defined

differently by psychologists, anthropologists, and educa-

tors, there still exists the notion of “ways of being” that

influence the perceptions and decisions of children and

adults of color and greatly affects their interactions with

social institutions and their personnel. 

The challenges of educating urban youth cannot wait

until we clarify our academic definitions of culture.

Rather, we must face the ways of being in front of us and

see them as relevant without benefit of a nationally ran-

domized trial, governmental commission, congressional

hearing, or the latest school reform agenda. Having spent

most of my research, clinical, and educa-

tional career with families and youth of

African-American descent, I feel more

comfortable addressing my comments to

this group, although I believe my basic

insight holds for other socially constructed

racial groups.

Both the Individual and the Collective

Countless commissions have been called

to study cultural competence and mental

health resources available to children and

youth, and many of them have identified

the lack of such competence in the research and deliv-

ery of emotional and psychological services to children

of color and their families. The call for cultural compe-

tence in psychology and education has come from many

different quarters and from many different institutions 2,

and the reports agree that children and families of color,

in both urban and rural contexts, have the worst access

to health services. But calling for cultural competence is

not the same as studying it, learning it, engaging with it,

and refusing to be afraid of it. 

Looking back at 50 years since Brown v. Board of

Education, what concerns me most is that we have so 

little understanding of how different ways of being affect

the educational process. The challenge begins not with

what happens in classrooms between, say, White teachers

and Black students. It begins with the denial among

Style Matters: What to Do about 
the “Black Thang” in Education
By Howard Stevenson

Looking back at 50 years
since Brown v. Board of
Education, what con-
cerns me most is that 
we have so little under-
standing of how different
“ways of being” affect
the educational process. 
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many professionals, professors, and principals that ways

of being actually exist, that they differ across different

ethnic groups, and that they deserve special attention in

the learning process. Perhaps we are afraid of stereotyp-

ing, or of appearing politically incorrect, or of just revealing

our own ignorance.

Out of a fear of essentialism, educators commonly avoid

discussion of “The Black Thang.” That is, they worry

that if they start to talk, write, and teach about Black

style in the context of education, they risk being accused

of believing that “All Black folk do this or that” and of

relying upon stereotyping and gross overgeneralization.

Alternately, their critics may say, “How can you narrow

the diversity of an individual’s expression into a single

category of behaviors that define a group?” 

My response to this justifiable fear and hesitancy is “both-

and.” That is, individuals are not just individualistic and

not just collectivistic. The reality is that Black youth

operate as individuals and as a collective, and our learning

processes must consider both of these orientations in the

classroom. As we learn about these ways of being and

the cultural, historical, and emotional meanings behind

them, we may realize that they are neither the exclusive

property nor a definining characteristic of African

Americans. Our fear that we will be accused of stereo-

typing will not be diminished simply by declining to

understand how their ways of being represent voice and

mobility to many Black youth. Educators must be coura-

geous enough to examine personal, unexplored fears of

racial tension and tenacious enough to mine the fertile

pedagogical data found in the cultural expressions that

emanate from young Black, Brown, and White mouths

and movements.

In an atmosphere where under-resourced test-taking

accountability prevails, educational systems will empha-

size the individual at the expense of the collective and,

as such, will dismiss the ways of being of culturally differ-

ent students of color who are loud and dark and move

around too much. This dismissal may occur not necessarily

out of malice, but out of a desire for the efficiency of

excluding extraneous, non-academic experiences. The

choice of conformity over creativity, by definition, leads

to the exclusion of outliers, and those on the periphery

who have been disenfranchised will not find “education

as conformity” to be much of a match for their ways of

being, knowing, or doing. 

Teaching Us What They Know

Style is a way to communicate to others what is most

meaningful. Far more than a way of saying what I mean,

style is a way of doing what I mean. Many urban classrooms

increasingly resemble foreign-exchange programs as some

teachers and students try to explain themselves to each

other. Still, a classroom where teachers and students are

slowly and painstakingly asking one another, “Do—you—

understand—the—words—that—are—coming—out—

of—my—mouth?” is actually a very heartening (albeit

elementary) one—particularly when the alternative is 

a setting where no one even cares to ask the question.

Last February during Black History month, the African-

American boys in a group therapy/Black psychology class

held as part of the Preventing Long-term Anger and

Aggression in Youth (PLAAY) project made it clear that

they knew their Black history. During a discussion of

Rosa Parks, the great heroine of the Civil Rights move-

ment, the “oldheads” leading the group began to speak

eloquently about the power of her singular defiance

against a racist, caste-like social structure. But the stu-

dents interrupted, wanting to set the record straight:

“Rosa Parks didn’t do anything. All she did was sit her

Black ass down!” they explained.

We were shocked, aghast, confused, hurt, angry, pissed,

pissed, hurt, and pissed! Did I say the oldheads were

pissed? Following a heated exchange, it became clear

that these 12- to 16-year-old boys were not trying to piss

us off but were sharing their knowledge of the Civil

Rights movement. They were participating in the cultur-

al demand of the class—that is, to teach us what they

know and vice-versa—and eventually, we realized this

was the best teaching moment we could have been

given. Taking advantage of their passion to defend their

knowledge with evidence, we were able to add to their

knowledge, to explain what Rosa Parks meant from our

perspective, and to dare them to watch several video

documentaries on the Civil Rights movement. We

reached them, or some of them, and disrupted their

secure knowledge of Rosa Parks. And we learned some-

thing in the process as well. Both-and.

Now, this story will make better sense if you have seen

the movie “Barbershop.”  Rather than explain it to those

of you who have not seen it, I dare you to watch it and

e-mail me what you think about my Rosa Parks story.

The message to take home, though, is that disenfran-
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chised, disrespected, and apathetic Black youth are get-

ting an education about their history and their culture—

but by whom? And how are the popular media so success-

ful in rooting their “lessons” so deeply and engendering

such passionate apologetics?

Style matters and we shouldn’t be afraid of it. Big business

knows how to co-opt cultural imagery for the purpose of

profit, but educators need to do better than that. Urban

education is the last bastion of institutional authority to

integrate popular culture into its daily marketing, curric-

ular, and matriculation processes. To entertain the reali-

ty of the “Black thangs” would not mean staging cultural

hip-hop dance parties during math class.

I daresay the little and loud Black and Brown and White

boys and girls demand that we recognize the ways that

cultural style mediates what constitutes meaningful

knowledge. We should be talking not simply about the

teaching of reading, writing, and arithmetic, but about

who is doing the teaching, and how they teach, and

whether those who are taught see the power of their

own style in the learning process.

Penn GSE Associate Professor Howard C. Stevenson is a 

psychologist whose research focuses on ways of improving the

psychological adjustment of children and adolescents by mobi-

lizing the cultural strengths of families, communities, and

neighborhoods. His most recent book, Playing with Anger:

Teaching Coping Skills to African American Boys

Through Athletics, was published in 2003.

Youth and Community
For over a decade, the notion of “developmental assets”—that is, the social and psychological strengths that enhance

the welfare of young people—has provided an invaluable framework for researchers in the field of community building. 

In a recent volume exploring the asset-building approach to youth development, Raymond Lorion and Harris Sokoloff

draw on their experience with two local communities—an affluent suburban township on Philadelphia’s Main Line

and a high-poverty urban neighborhood. In the former, town leaders, shaken by the Columbine tragedy, were concerned

about the safety of students in grades 7-12. Meanwhile, at a high-poverty West Philadelphia elementary school, par-

ents and educators wanted to understand—and resolve—the significant academic and behavioral problems faced by

their young people.

Relating the experiences of these distinct communities, Building Assets in Real-World Communities, co-written by

Lorion and Sokoloff, considers the practical impact of the developmental assets framework on the day-to-day life of

young people, their families, and communities and also examines the larger implications, both scientific and politi-

cal, for the developmental and mental health sciences. 

This chapter appears in Developmental Assets and Asset-Building Communities: Implications for Research, Policy, 

and Practice, edited by Richard M. Lerner and Peter L. Benson (New York: Kluwer Academic/Plenum Publishers). 

1 By “context,” I am referring here to the context of school identities within larger contexts of communities with political histories. By “culture,” I refer

to the culture of students and families of color in urban neighborhoods with intergenerational emotional histories. 

2 American Psychological Association (2003). Guidelines on multicultural education, training, research, practice, and organizational change for psy-

chologists. American Psychologist, 58(5): 377-402; Delpit, L. D. (1996). Other people’s children: Cultural conflict in the classroom. New York: New Press;

Neal, L. V. I., A. D. Mccray, et al. (2003). The effects of African American movement styles on teachers' perceptions and reactions. Journal of Special

Education 37(1): 49-57; Stevenson, H. C. (2003). The conspicuous invisibility of black ways of being: Missing data in new models of children’s mental

health. School Psychology Review, 32(4): 520-524; and U. S. Department of Health and Human Services. (2001). Mental health: Culture, Race, and

Ethnicity—A supplement to mental health: A report of the Surgeon General. Rockville, Md.: U. S. Department of Health and Human Services, Substance

Abuse and Mental Health Services Administration, Center for Mental Health Services.
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Created in the heady days of the 1960s, Project Head

Start was a centerpiece of Lyndon Johnson’s War on

Poverty. When the President proposed the idea, the pro-

gram he described was intended to “rescue low-income

children from the poverty which otherwise could pursue

them all their lives.” To put these young Americans on

“an even footing with their classmates,” the Johnson

Administration conceived a comprehensive program

that would meet their emotional, social, health, nutri-

tional, and psychological needs.

Head Start was inspired by the observa-

tion that poor children—particularly

those who lived in urban areas—run a

disproportionate risk of lagging behind

their more affluent peers, both academi-

cally and socially. That insight has been

confirmed over the years by a body of

research demonstrating that the literacy

and developmental problems facing low-

income children have a profound impact

on their later academic achievement

and social adjustment.

But as the call for evidence-based pro-

gramming intensified through the

1990s, policymakers began demanding hard evidence

about what works for the population of young, disadvan-

taged children the program serves. In 2001, nearly 40

years after Johnson first launched Head Start, the White

House convened a summit on early childhood cognitive

development, out of which grew a large-scale research

initiative designed to determine the best ways to prepare

preschool children for later academic success. Two years

later, that initiative got underway as Penn GSE and

seven other institutions across the country received fed-

eral funding for a variety of projects, including research

to test preschool curricula, to examine Internet-based

teacher training, and to foster parental involvement in

improving children’s readiness to enter school.

A number of these projects will focus on curricular

issues, but only the program based at Penn GSE will

design and evaluate an integrated curriculum incorporat-

ing reading, math, approaches to learning, and social

and emotional skills. Called the Evidence-Based Program

for the Integration of Curricula (EPIC), this five-year

project carries a $5.8-million price tag. Led by Penn

GSE Professor John Fantuzzo, the project team comprises

a group of experienced researchers and practitioners

from a number of universities and institutions around

the country.

Over the years, Head Start has been

supremely successful in “addressing

children’s comprehensive needs and

giving them a sense of what school is

about,” says Fantuzzo, a psychologist

who specializes in early childhood

development. “With EPIC, we now

have a wonderful opportunity to add

to that success by developing scientifi-

cally tested curricula that could help

preschoolers get a leg up academically.”

Gathering the Building Blocks

With funding from an NICHD plan-

ning grant, Fantuzzo’s team spent the

past year identifying the high-quality

curricula available in emergent literacy, numeracy, and

behavioral/emotional adjustment. That work provided the

building blocks for their current task: connecting those

curricula, which have until now been taught in isolation

from one another, into a single, fully integrated curriculum.

The selections they made begin with Early Literacy and

Performance Measures Curriculum, which incorporates 

a reading and language curriculum, developed by team

member and director of Johns Hopkins’ Early Learning

Program Barbara Wasik, and an assessment program. For

the numeracy component, the team chose KIDSCOUNT,

an evidence-based program and assessment component

developed by another member of the EPIC team, Penn

GSE Professor Douglas Frye. 

Heads Up:
Researchers to Build Integrated Head Start Curriculum
By Nancy Brokaw

“ With EPIC, we now
have a wonderful
opportunity to develop
scientifically tested,
integrated curricula
that could help
preschoolers get a leg
up academically.”

Areviewof research 6



So You Want To Be a Principal?

The demands of high-stakes testing and accountability, heightened by the national No Child Left

Behind agenda, have underscored the need for school principals with the knowledge, skills, and dispo-

sition to promote student achievement. In response, Penn GSE recently launched the Educational

Leadership Program for Aspiring Principals (ELPAP).

Building a Comprehensive and Holistic Model for Leadership Preparation: What We Have Learned, by Judy

Brody, Jeanne Vissa, John Weathers, and Warren Mata, takes a comprehensive look at the develop-

ment of ELPAP and presents a preliminary evaluation of its effectiveness. The authors describe how

the program’s design drew on research-based suggestions from current literature on school leadership

development and incorporated the experiences of Penn instructors and practitioners as well as research

about leadership in successful organizations in non-educational settings.

The paper incorporates the findings from the beginning stages of an ongoing formal evaluation in an

attempt to analyze how the program might improve its own efforts and subsequently inform best prac-

tice models of principal preparation programs. 

This paper was presented at the American Education Research Association’s Annual Conference in

April 2003 and is available upon request from jbrody@gse.upenn.edu.

Changing School Culture at the District Level

Until recently, researchers have neglected the role of school districts in improving teaching and

learning, concentrating primarily on specific characteristics of schools themselves. But impatience

with the slow pace of school-by-school reform has generated greater interest in system-wide reforms

and in the role of the central office.

Changing District Culture and Capacity: The Impact of the Merck Institute for Science Education Partnership,

by Tom Corcoran and Nancy Lawrence, contributes to that discussion with a presentation of findings

from a 10-year evaluation of the Merck Institute for Science Education (MISE) and its partnership

with four districts in New Jersey and Pennsylvania. 

Their report, published by the Consortium for Policy Research in Education, examines the work of

MISE and the impact of the partnership with the four districts and provides a framework for thinking

about the development of district capacity to support instructional change. This report is available at

www.cpre.org/Publications/rr54.pdf. 

Learning Math at Home & Abroad: How It Adds Up

Continued research on the Third International Mathematics and Science Study (TIMSS) reveals the

absence of simple, cross-national relationships between specific instructional variables and student

achievement, cautioning policymakers to understand the important relationships among curriculum,

accountability, distribution of resources, and other sources of influence on student achievement. 

What Explains Differences in International Performance? TIMSS Researchers Continue to Look for Answers,

by Deborah I. Nelson, highlights key issues for improvement of mathematics and science instruction

and offers insights for future international data collection to clarify differences in policy and practice

and their links with student achievement.

Research cited in this study notes a significant relationship within all TIMSS nations among the con-

tent of curriculum, its implementation, and student achievement: at the core of this relationship is

the time devoted to instruction on specific topics. This study addresses the implications from TIMSS

for improvement of standards, textbooks, and course offerings in the United States and also examines

the differences concerning classroom instruction and education equity in the United States compared

to other higher-achieving nations. This paper is available at www.cpre.org/Publications/rb37.pdf. 
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With candidates on both sides of the political spectrum

debating the crisis in public education, a group of con-

cerned citizens—scholars, teachers, students, parents,

and, yes, politicians—add their voices to the discussion

in Letters to the Next President. Among the 44 contribu-

tors to this volume, Richard Ingersoll weighs in with

Leaky Buckets and Revolving Doors. Drawing on data

that demonstrate that almost half of new teachers leave

the profession within the first five years, Ingersoll 

argues that the teacher shortage is in reality a turnover

problem—and one that will be solved only through

workplace improvements.

This chapter appears in Letters to the Next President:

What We Can Do about the Real Crisis in Public Education

(New York: Teachers College Press).

Dear Mr. President...

As state accountability systems change to comply with

the No Child Left Behind Act, new research raises 

a host of concerns for state policymakers. Redesigning

Accountability Systems for Education, by Susan H.

Fuhrman, reviews key issues for states implementing 

new accountability systems.

Summarizing a book of the same title, edited by

Fuhrman and Richard F. Elmore, in which the authors

assess the effectiveness of new accountability systems,

this policy brief offers suggestions for policymakers work-

ing to improve accountability systems and supports the

practice of continuous refinement to maximize the

chances of academic improvement and minimize unde-

sirable side effects. This CPRE policy brief is available 

at www.cpre.org/Publications/rb38.pdf. 

The Effect of Accountability Systems

Through their own studies and their work in various School-

related research centers, Penn GSE faculty and researchers

explore the issues at the forefront of American education

today—urban education, equity and diversity, educational

opportunity and educational excellence, and the management

of complex organizations. They engage in high-impact research,

innovation, and training in public education, as well as in 

literacy, psychology, social policy, higher and adult education.

The following pages present a sampling of recent studies and

findings from Penn GSE faculty and researchers.

Research Notes
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In Learning in Education, Stanton Wortham explores 

the place of theories of learning in the educational

endeavor, finding three broad areas—behavior, mind,

and society—into which these theories fall. Looking first

at behaviorist thinking, he describes an educational the-

ory that defines teaching as the shaping of a student’s

behavior through reinforcement. Despite 50 years’ worth

of research demonstrating that behaviorism is an inade-

quate description of how learning takes place, it is very

much in evidence in the classroom—“because,” observes

Wortham, “it works. If you have control over effective

reinforcers, you can shape people’s behavior.”

Countering the behaviorist model, cognitivists believe

that people base their actions not simply in response to

reinforcements, but on their mental representations of 

the world. In this view, true learning does not just pro-

duce the right behavior but rather develops deeper

understandings.

Just as cognitivists argue that people are not merely ani-

mals to be shaped by Skinner boxes, social cognitivists

define people as far more than lone thinkers in splendid

isolation from society. Social cognitivist theories envi-

sion learning not primarily as the creation of mental

models but rather as a transformation that occurs

through participation in social activity. 

“Learning in Education” appears in Encyclopedia of

Cognitive Science, Volume 1, edited by L. Nadel (New

York: Macmillan/Nature Publishing Group).

Learning about Learning



A review of research 4

Learning from the Real World 
Hello, Central
In The Use of Research Evidence in Instructional Improvement, Consortium for Policy Research in Education
(CPRE) Co-director Tom Corcoran describes how central office and school staff in three urban districts made
decisions about instructional improvement strategies and about how much weight they gave to evidence. The
study looked at three sets of strategic decisions that each district faced as it tried to improve student performance.
This CPRE policy brief is available at www.cpre.org/Publications/rb40.pdf.

School Community Building
In Developing Communities of Instructional Practice: Lessons from Cincinnati and Philadelphia, Jonathan Supovitz
and Jolley Bruce Christman look at the development of communities within schools as a central strategy to
improve teaching and learning and discuss how such communities can enhance the quality of instruction. 
The authors outline lessons learned from large-scale evaluations of major district reform efforts in Philadelphia
and Cincinnati. This CPRE policy brief is available at www.cpre.org/Publications/rb39.pdf.

America’s Choice Writers Workshop
Teacher and Coach Implementation of Writers Workshop in America’s Choice Schools, 2001 and 2002, by CPRE
researchers Amy J. Bach and Jonathan A. Supovitz, focuses on the progress of teachers and literacy coaches 
to implement the writers workshop component of the America’s Choice design.

From 2001 to 2002, America’s Choice made substantial progress in teachers’ implementation of writers work-
shop, showing higher classroom observation ratings in 2002 as a result of design improvements and refinements
in training coaches. But close analysis shows an ongoing pattern of disparity between implementation in ele-
mentary schools with stronger fidelity and in middle schools with weaker fidelity—with the latter challenged
by inflexible class schedules, bombardment by additional initiatives detracting focus from America’s Choice,
and the presence of only one literacy coach to roll out the America’s Choice model. 

Concluding with a focus on teacher and coach ratings, the authors report weak performance of coaches’ under-
standing and implementation of America’s Choice. The report is available at www.cpre.org/Publications/AC-07.pdf.

Mapping a Course to Learning
By examining how a handful of schools are using student performance data to improve both teachers’ instruction
and organizational support for instructional improvement, Mapping a Course for Improved Student Learning:
How Innovative Schools Systematically Use Student Performance Data to Guide Improvement discusses build-
ing better road maps for teachers and school leaders in order to guide such decision-making. CPRE researchers
Jonathan Supovitz and Valerie Klein draw on examples from innovative educators who use data creatively in
making strategic decisions to develop and describe a theory of what a system of school data might look like. 
This CPRE report is available at www.cpre.org/Publications/AC-08.pdf.

Despite the close parallels in the development of chil-

dren with and without intellectual disabilities, certain

behaviors are found with so much greater frequency

among children with intellectual disabilities that they

are commonly considered characteristics of the condi-

tion. Included among these are repetitive behaviors, 

also described as perseverative, and passive behaviors 

or disengagement from activity. Considered maladaptive

impediments to developmental progress, these behaviors

are generally targeted for educational intervention. 

In “Maladaptive” Behaviours in the Young Child with

Intellectual Disabilities: A Reconsideration, Joan Goodman

and Margaret Inman Linn raise the possibility that repe-

tition and passivity, though clearly present in young

children with intellectual disabilities, may be miscon-

strued as always being an impediment to progress.

Indeed, these behaviors may, for a mind that moves

slowly, be adaptive responses to coping in a world that

moves quickly. This article appears in International

Journal of Disability, Development and Education, 50(2),

June 2003, and is available at www.tandf.co.uk/journals/.

Coping in a Fast-Paced World

Areviewof research 14



Responding to Sexual Assault
Writing in The Role of Police as First Responders,

Maureen Rush and Jeanne Stanley, emphasize that first

responders to the scene of a sexual assault—most often

police officers—can have a powerful impact on victims.

The authors argue that a compassionate and professional

approach can help ensure “the best outcome for victim care

and criminal prosecution” and offer detailed, research-based

insights about the best way of handling the entire range 

of interactions, including first contact, medical exams,

investigations, prosecution, and ongoing support. This

piece appears in Sexual Assault: Victimization Across the

Life Span, A Clinical Guide (St. Louis: G.W. Medical

Publishing, 2003).

Recent social science research has been concerned

with identity formation and, with respect to education,

how it is that students negotiate their identities within

the context of and in response to schooling. Although

identities can shift, most individuals’ social identities

tend to stabilize over time. 

In Accomplishing Identity in Participant-Denoting

Discourse, Stanton Wortham explores how student and

teacher behavior in classrooms can contribute to this

stabilization of identity. This article appears in Journal

of Linguistic Anthropology, 13(2).

I Yam What I Yam
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Education & the African-American Community
The United Negro College Fund and the Response to Brown v. Board
The Supreme Court’s decision in Brown v. Board provided an occasion for Black college leaders to assess the role
their institutions had to play in the larger society. How did they understand that role, and how did they present
it to potential donors?

Marybeth Gasman’s recent article in the History of Education Quarterly explores the United Negro College Fund’s
(UNCF) preparation for the Brown decision and its response in the immediate aftermath of the ruling. Writing
in Convincing Words: Fundraising Language Used by the United Negro College Fund in the Aftermath of the Brown
Decision, Gasman examines the fundraising materials used, the Fund’s attitude toward the Court’s decision, and
the response of the UNCF member college presidents to the decision. 

What strategies were evident in the UNCF’s appeals? How did the UNCF attempt to deflect the idea that, with
desegregation, all-Black institutions were irrelevant? How was the UNCF able to support both integration and
the livelihood of its member institutions? And what changes, if any, did the Fund anticipate for the future?

This article appears in History of Education Quarterly, 44(1), Winter 2004.

Art for Kids’ Sake
A Renaissance on the Eastside: Motivating Inner-City Youth Through Art, by Marybeth Gasman and Sibby Anderson-
Thompkins, takes aim at San Antonio’s Artists in the Making program, which brought children together with
professional artists in small after-school art classes. Based on interviews with those children and case histories 
of four of the participants, the authors conclude that “art programs can help children to become more resilient,
give them the skills to be independent, and most important, foster an ability to step outside of their personal sit-
uations and take control of their lives and their futures.” This case study appears in The Journal of Education for
Students Placed at Risk, 8(4), 2003.

Of God and Mammon
In America, the church has been the epicenter of philanthropy in the black community. Taking that experience
as a model, Darryl Holloman, Marybeth Gasman, and Sibby Anderson-Thompkins argue that a formalized struc-
ture, like that of the church, could aid colleges as they engage in fundraising in the Black community. Their article,
Motivations for Philanthropic Giving in the African American Church: Implications for Black College Fundraising, draws
on historical inquiry and qualitative interviews to explore the lessons that the church has to teach academics.
This article appears in the Journal of Research on Christian Education, 12(2), Fall 2003.



With the explosion of computer-based learning in

the last decade, the need for research in the field has

grown up virtually overnight. Parents, principals, 

teachers, and policymakers all clamor for evidence-based

answers to the practical problems associated with knowl-

edge media (computers, networks, etc.), while researchers

engage in developing the theoretical underpinning of

scientific research.

Bridging Theory and Practice in Learning Environment

Research: Scientific Principles in Pasteur’s Quadrant,

co-authored by Frank Fischer, Lisa Bouillion, Heinz

Mandl, and Louis Gomez, focuses on how to integrate

practical problem-solving in this area into the process 

of scientific inquiry. Describing their work as “a conver-

sation starter,” the authors argue that researchers will 

do best to steer clear of an either/or approach to their

study of knowledge-based learning environments. In

other words, rather than choosing to pursue either the

basic or the applied research route, they should seek to

integrate the two approaches—one to illuminate the

cognitive and social processes of learning and the other

to improve the real-life settings where people do their

actual learning. 

This article appears in the International Journal of

Education Policy, Research, & Practice, 4(1), Spring 2003.

Computer Learning 2.0
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Evidence Matters
The Proper Place for Experiments 

From the United States to China, researchers are staging place-randomized trials designed to evaluate the efficacy of

social interventions. Unlike traditional RFTs, which originated in the medical arena and generally focus on individ-

uals, these trials look at places—villages, police hot spots, housing developments, hospital units, schools, etc. 

Estimating the Effects of Interventions That Are Deployed in Many Places—by Robert Boruch, Henry May, Herbert

Turner, Julia Lavenberg, Anthony Petrosino, Dorothy de Moya, Jeremy Grimshaw, and Ellen Foley—provides some

examples of place-randomized trials and a discussion of the challenges inherent in such experiments. In a broad-

based analysis, the authors stage a lively defense of the practice, arguing that these trials make statistical, political,

and ethical sense. Without them, the authors conclude “we will have to depend on ignorant advocates for change,

on the one hand, and ignorant opponents of change, on the other. People deserve better.”

This article appears in American Behavioral Scientist 47(5), January 2004, which can be ordered at

http://www.sagepub.com/.

Randomized Field Trials in Education 

As a contributor to the compendious International Handbook of Educational Evaluation, Robert Boruch weighs in

with his thoughts about the place of science in the ongoing effort to determine what works in the classroom. 

“Randomized Field Trials in Education” presents a cogent explanation of the value of randomized controlled trials in

educational settings. Boruch is one of the organizers behind the International Campbell Collaboration, which syn-

thesizes the results of trials in education, crime and justice, and social welfare. In this article, he offers some exam-

ples of trials that have been conducted specifically in educational settings, discusses ethical standards to be applied,

and walks the reader through the various elements that comprise a well-conducted experiment. 

This chapter appears in International Handbook of Educational Evaluation, edited by Thomas Kellaghan and Daniel L.

Stufflebeam (Dordrecht, The Netherlands: Kluwer Academic Publishers, 2003).



Lost in Translation?

With the emergence of English as the lingua franca of

the 21st century, scholars—among them Yuko Goto

Butler—are turning their attention to English learners

and those teaching them. In Learning Climates: A Case of

4th Grade Students in an English-only District in California,

Butler and Michele Bousquet Gutierrez investigate how

English-language learners perceive their abilities (as well

as the perceptions of others about their capabilities).

Focusing on the intersection between perceptions and

performance in reading English, the authors conducted 

a structured interview that revealed positive feelings

about bilingualism among both those who read well and

those who struggle. The two groups differed, though, in 

a number of ways: language-mixing behavior, ability in

their native tongue, fathers’ proficiency in English, and

views of the influence of their first language on their

English reading.

Butler has also begun publishing initial findings from 

a more recent project on the introduction of English-

language education at the elementary school level in

Korea, Taiwan, and Japan. The Role of Teachers in English

Language Education at the Elementary School Level in

Taiwan, Korea, and Japan appears in Selected Papers from

the Twelfth International Symposium on English Teaching,

published by the English Teachers’ Association in Taipei.

Learning Climates appears in Bilingual Research Journal,

27(2) and is available at http://brj.asu.edu. 

Bilingual Education/Educación Bilingüe

Two articles by Nancy Hornberger, Bilingual Education

Policy and Practice in the Andes and Criteria for Determining

the Success of a Bilingual Education Program in Peru,

have been translated into Spanish for the Universidad

Pedagogica Nacional website. The former, which first

appeared in Anthropology & Education Quarterly 31(2),

explores the ideological paradox of an educational sys-

tem that is at once assimilationist and pluralist and con-

cludes with a discussion of the implications for educa-

tional practice. The latter article, originally published 

in Peruvian Journal of Social Science 1(3), considers the

impact of an experimental bilingual education project

conducted in several Quecha-speaking communities of

rural Peru. 

Both translations appear currently on the Bilingual

Intercultural Education Diploma page of the Pedagogical

University of Mexico website at http://interbilingue.ajus-

co.upn.mx.

Bridges to the Future: India

In a dual-use program designed to benefit both out-of-

school and regular students in the Indian state of

Andhra Pradesh, Penn GSE’s International Literacy

Institute is collaborating with World Links, a

Washington-based NGO, in implementing a technolo-

gy-based education program for teachers, students, and

out-of-school youth and adults.

The Bridges to the Future Initiative (BFI) will introduce

technology to be used during the school day by regular

students and after hours, by nearby residents with little

or no education. According to Penn GSE Professor Dan

Wagner, “ICT [information and communications tech-

nologies] can bring high-quality, high-interest local-lan-

guage media directly to the learner, regardless of age or

school status—a breakthrough in promoting a truly liter-

ate society.” 

BFI has also developed a prototype multimedia software

package geared to low-literacy Indians—both out-of-school

youth and adults seeking to expand their literacy skills.

The software’s design combines literacy and numeracy

instruction with information on topics such as clean

water, HIV-AIDS, nutrition, vocation, and agriculture.

More information on these and other BFI projects is

available at literacy.org/bfi_ili/.

The View from Abroad
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Marybeth Gasman and Patrick J.

Gilpin. (2003). Charles S. Johnson.

Leadership beyond the Veil in the Age

of Jim Crow. Albany, NY: State

University of New York Press.

An impresario of the Harlem

Renaissance and a Chicago-trained

sociologist, Charles S. Johnson 

was a visionary who linked the everyday struggles of

blacks with the larger intellectual and political currents

of the day. This biography argues that the milestones 

for blacks in 20th-century America—the Harlem

Renaissance, the struggle for equal education, the Civil

Rights movement—would have been inconceivable

without Johnson’s contributions. 

Joan Goodman and Howard

Lesnick. (2003). Moral

Education: A Teacher Centered

Approach. Boston: Pearson

Allyn & Bacon.

In describing the ordinary moral

questions that arise in every 

classroom, every day, this book reveals the richness of

moral education, its centrality, and its pervasiveness.

Through the voices of children, parents, teachers, and

administrators, it considers the conflicting assumptions

and priorities of those interested in moral education and

provides an instructional approach that respects the 

diversity of viewpoints.

Susan Fuhrman and Richard Elmore (Eds.). (2004).

Redesigning Accountability Systems for Education. New

York: Teachers College Press.

A practical resource for those grap-

pling with government-mandated

accountability systems, this book

gathers together the emerging

knowledge and lessons learned 

by scholars. Among the issues

addressed are the effect of account-

ability policies on schools’ ability to improve, the signifi-

cant variations of systems in different states, the validity

of assessment measures, and ways to avoid penalizing

schools for socioeconomic problems and other factors

out of their control.

On the Bookshelf

In July 2002, Penn GSE initiated a three-year partner-

ship with three low-performing West Philadelphia ele-

mentary schools with the goal of dramatically improving

student achievement. In Do Universities Have a Role in

Managing Public Schools: Lessons from the Penn Partnership

Schools, Penn Partnership Schools Network Co-Directors

Nancy Streim and Jeanne Vissa consider how a research

university like Penn can help create learning communi-

ties characterized by shared accountability for student

learning and strong student outcomes. 

This article appears in the on-line journal Penn GSE

Perspectives on Urban Education 2(2), at www.urbaned-

journal.org.

The University/Public School Partnership

In October 2003, Penn GSE welcomed educators from

around the country to its From the Ground Up confer-

ence on university-assisted schools. Some of the biggest

names in the field—Anthony Bryk from the Center for

School Improvement at the University of Chicago;

Hugh Mehan, director of CREATE at the University of

California, San Diego; and Penn GSE’s own team head-

ed by Dean Susan Fuhrman and Associate Dean Nancy

Streim—joined for a discussion of university involve-

ment in public education. 

The conversation they initiated is continuing at 

the newly launched From the Ground Up website at

www.gse.upenn.edu/schools. Designed to serve as a

source of information on university/public school part-

nerships, the site is a place to share the latest research,

news, events, and features an electronic forum as well 

as links to schools, publications, and other resources.

Website Focuses on University-Assisted Schools 


